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The	BRENT	INTERNATIONAL	SCHOOL	Mission	Statement	
 
The	Mission	Statement	of	all	Brent	International	Schools	states	that,	“Brent	Schools,	in	a	
Christian	ecumenical	environment	in	the	Philippines,	are	committed	to	develop	individual	
students	as	responsible	global	citizens	and	leaders	in	their	respective	communities,	with	a	
multicultural	and	international	perspective,	and	equipped	for	entry	to	colleges	and	
universities	throughout	the	world.”	
 
The	IBO’s	Mission	Statement	
 
“The	International	Baccalaureate	Organization	aims	to	develop	inquiring,	knowledgeable	
and	caring	young	people	who	help	to	create	a	better	and	more	peaceful	world	through	
intercultural	understanding	and	respect.	
 
To	this	end	the	IBO	works	with	schools,	governments	and	international	organizations	to	
develop	challenging	programmes	of	international	education	and	rigorous	assessment.	
 
These	programmes	encourage	students	across	the	world	to	become	active,	
compassionate	and	lifelong	learners	who	understand	that	other	people,	with	their	
differences,	can	also	be	right."	
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The	IB	Curriculum	Model	 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Source:	http://occ.ibo.org/ibis/occ/img/programmeModelsNov12/DP_ENG.png	
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1 International	Baccalaureate	Organization.	(2009).	Academic	Honesty.	Cardiff,	Wales,	United	Kingdom.	
Retrieved	from	http://occ.ibo.org/ibis/documents/general/specific_interest/malpractice/g_0_malpr_sup_1107_1_e.pdf	



 

 

Brent Assessment Policy  6	
 
 
The Brent Philosophy of Assessment  
 
At Brent International Schools, the primary aim of assessment is “to educate and improve student 
performance” (Wiggins, 1998). Assessment policies and procedures stated in the school’s Student-
Parent Handbook read as follows: “At Brent, assessment is integrated into daily classroom 
teaching. It is an ongoing process, based on multiple sources of evidence including tests, 
observations, portfolios, interviews, performances and projects designed to inform the learning of 
both student and teacher. Regular assessment in which students are active participants allows 
students to take responsibility for their work and to support their growth as life long learners” (Brent 
Student-Parent Handbook, 2018). 
 
Assessment involves processes and procedures which provide: 1) goals and educational objectives 
to attain; 2) feedback concerning student progress towards those goals; and 3) opportunities to 
gather, record and report information regarding progress to students, parents, and other stakeholder 
groups. 
 
The Brent Education Philosophy therefore believes that assessments: 
 

• Are part of instruction – not simply an activity done separately by teachers after students 
have completed an assignment; 

 
• Involve teachers developing with students the expected standard for an assignment and then 

assisting them to measure the extent to which they have and have not attained the desired 
standard; 

 
• Seek to be honest, objective, specific and fair; 

 
• Employ a variety of techniques such as grades, rubrics, portfolios, journals, student-led 

parent conferences and standardized examinations; 
 

• Involve reporting student achievement in relation to known specific and institutional 
standards and objectives; 

 
• Seek a reasonable and functional level of validity and reliability in measuring student 

achievement; 
 

• Provide for the involvement of students in recording and communicating progress; and 
 

• Are transparent and clearly understood in method and purpose. 
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Assessment Practices  
 
From the assessment philosophy, Brent Schools utilize the following rationale and practices: 
 
Assessment and Learning 
 
Behaviorist theorists (Thorndike, 1913; Skinner, 1950) suggested that learning is a process of 
developing connections between stimuli and responses. Learning is therefore motivated by the 
rewards or punishments that occur as responses to their behaviors. Behaviorist curricula consisted 
of learning experiences arranged sequentially from least complex to most complex (Gagne, 1968). 
While effective in explaining some basic behaviors, the behaviorists’ limited explanations of 
learning gave way to theories, such as Bandura’s (1989) social learning theory, that contribute to a 
cognitive perspective of learning. 
 
Cognitive learning theories build on three major tenets (Resnick, 1989). The first is that learning is 
not the accumulation of knowledge, but the active construction of knowledge (Piaget, 1950). The 
second is that knowledge construction is built on existing knowledge and is dependent on existing 
knowledge (Vygotsky, 1978). The third is that learning is both social and context specific (Cobb 
and Bowers, 1999). Learning is therefore interpreting information based on existing knowledge and 
the nature of the context where learning occurs. 
 
Later cognitive research on learning moved away from focusing only on the individual cognitive 
process of constructing knowledge, to the interactions between people in social contexts (Greeno, 
1998). The perspective that emerged from the new focus on interactive systems is called the 
situative perspective (Cobb and Bowers, 1999; Greeno, 1998). Individual learners are participants 
in a greater dynamic where they make sense of knowledge based on their interactions with other 
learners within the social contexts in which learning occurs. 
 
As a result of the progression of learning theory, models of assessment have adjusted from 
measuring the breadth of knowledge students acquire, to considering the performance of students 
acting on knowledge in specific contexts. The resulting Brent model of assessment is one that 
focuses on providing students with varied opportunities to perform or act on knowledge in context, 
and to transfer mastery of knowledge and skills to new contexts. 
 
Elements of Educative Assessment 
 
Understanding by Design (Wiggins and McTighe, 2005) suggests that “educative assessment” 
requires a known set of measurable goals, standards and criteria that make the goals real and 
specific (via models and specifications), descriptive feedback against those standards, honest yet 
tactful evaluation, and useful guidance. Elaborations for these elements are: 
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1. Standards-Based  

• Specifications (e.g. 80 wpm w/ 0 mistakes) 
• Models (exemplars of each point on the scale – e.g., anchor papers)  
• Criteria: conditions to be met to achieve goals – e.g., "persuasive and clear" writing. 

 
2. Feedback  

• Facts: what events/behavior happened, related to goal  
• Impact: a description of the effects of the facts (results and/or reactions) 
• Commentary: the facts and impact explained in the context of the goal; an explanation 

of all confirmation and disconfirmation concerning the results 
 
3. Elements of Evaluation  

• Evaluation: value judgments made about the facts and their impact 
• Praise / Blame: appraisal of individual's performance in light of expectations for 

that performer 
 
4. Elements of Guidance  

• Advice about what to do in light of the feedback  
• Re-direction of current practice in light of results 

 
Defining achievement 
 
Brent International Schools consider academic achievement to include subject-specific content, 
thinking and reasoning skills, and general communication skills (Marzano, 2000). The Brent 
academic standards are the goals of student achievement, and the benchmarks allow for 
achievement to be measured and reported. Student achievement, therefore, is the amount of subject-
specific content students learn, the extent to which students demonstrate thinking and reasoning 
skills at an appropriate level, and student ability to communicate effectively the content and reasons 
they have engaged. 
 
Achievement variables are the focus of the assessment and reporting process. The assessment 
process should control for achievement variables, isolating them from non-achievement variables. 
Non-achievement variables include effort, behavior, attendance, etc. In-class participation can 
reveal true student achievement and can be a part of an achievement grade if measured by a rubric, 
and anchored to achievement variables such as mastery of content, thinking or reasoning, and 
communication. Participation grades should not be included based on subjective teacher perception 
and experience alone. 
 
There is a debate on the validity of late work penalties in the measure of academic achievement. 
While promptness is not a measure of the mastery of content, it is a necessary component of 
effective communication and is a part of effective reasoning. The International Baccalaureate (IB) 
honors the internal deadlines set by schools, and also requires IB internal and external assessments 
to honor IB deadlines. Consistent with the IB policy and practices, therefore, the non-achievement 
variable of late submission of work can affect student achievement scores and reported grades. 
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Brent Schools believe there is a valid basis for providing feedback to students regarding non-
achievement variables and will specifically report non-achievement variables in conjunction with 
achievement variables. 
 
Varied Assessments of Achievement 
 
Assessment is defined within the IB Diploma Programme Assessment Principles and Practice (2004, 
p.3) as “a term used to cover all the various methods by which student achievement can be evaluated.” 
Formative assessments lead to reflective practices by both the student and teacher. They direct future 
student learning as well as further instruction by the teacher. Summative assessments determine the 
level of knowledge gained through a particular course of study. Formative and summative 
assessments together provide a picture of what a student has learned up to that assessment date. 
 
Brent assessments provide a variety of methods of formative and summative assessments. “At Brent, 
assessment is integrated into daily classroom teaching. It is an ongoing process, based on multiple 
sources of evidence including tests, observations, portfolios, interviews, performances and projects 
designed to inform the learning of both student and teacher. Regular assessment in which students 
are active participants allows students to take responsibility for their work and to support their growth 
as life long learners” (Brent Student-Parent Handbook, 2018). 
 
All grades from all classes will be on BASIS (Brent Academic and School Information System) where 
they are calculated and used to generate grade reports.  It is RECOMMENDED during this transition 
phase to BASIS teachers keep a hard copy or alternate electronic copy of their grades. 
 
Philosophically, grades should not be a surprise to students or their parents. Students projected to earn a 
D or F at the semester should receive ample warning and opportunities to improve their grade. Their 
parents should also be notified at the earliest possible time. All students with D’s or F’s at the semester 
should also receive explanatory comments on their report cards.  At the 2nd and 3rd quarter all students 
will receive a citizenship grade and comment explaining their individual progress. 
 
Likewise, individual achievements of stated learning goals are the basis for assigning grades. 
 

1. Effort, participation, attitude, homework completion, adherence to deadlines, and other 
behaviors are not included in determining a student’s grade but are reported separately in the 
Citizenship grade and articulated either in writing or in person at Parent-Teacher conferences. 
The exception to this can be when any of these factors are a stated part of a curriculum standard 
and/or subject learning goal that is taught e.g., cooperative or teamwork skills as a part of a PE 
unit. 

2. Late work (a behavior issue) should also not count against the student by deducting points.  This 
behavior may ultimately catch up to the student, as they are not as prepared as they should be 
for an upcoming summative assessment. Communication to the student and parents is crucial in 
helping our community understand the importance of turning in assignments on time. 
 

3. Neither bonus nor extension work should be used to help determine a course grade. 
 

4. Academic dishonesty is punished with a behavioral consequence, not an academic consequence. 
Academic dishonesty is serious and as such has a serious consequence.  
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5. Any assessment that is not a reflection of what the student has mastered (because he/she was 
academically dishonest) is not used to help determine a grade. If deemed necessary by the 
teacher in consultation with the principal, an alternative assessment task will be given to 
provide the teacher with sufficient evidence to determine the learning goal mastery level. 

 
6. Only evidence of individual achievement is used to determine an individual’s grade. Group 

work is a valid learning strategy, but the product of group work is not an adequate indicator of 
individual mastery of the stated learning goals. 

 
Valid Points of Assessing Achievement 
 
IB uses the words “latest” and “fullest” to describe the type of assessment that they believe will give 
the best picture, the best feedback, of student achievement. Both concepts come from sound 
assessment theory and are most assuredly a part of the Brent assessment process. “Latest” implies 
that assessment occurs after students have had ample opportunity and time to develop a mastery of 
content and skills in a conceptual area. “Fullest” implies that varied assessment methods are applied 
to student experience in order to gain a fuller picture. Jay McTighe explains this concept effectively 
in the example of a snapshot versus a photo album. A photo album gives us a better and fuller picture 
of an event or a person because there are multiple pieces of evidence gathered in a variety of ways 
over a period of time. A snapshot is a one-time glimpse of a person or an event, providing limited 
exposure to the topic. It is the UbD philosophy to view the assessment process as a photo album, a 
collection of evidence of student achievement. The Brent academic program has been built on UbD 
principles. 
 
The Brent assessment practice therefore addresses the fundamental importance of assessment 
providing feedback about student mastery of specific concepts/content. It is therefore important that 
meaningful feedback be provided uniformly across subjects and teachers. In this case, the concepts 
and content are derived from the standards and benchmarks of the Brent curriculum. Brent operates 
on a unit-based curriculum. Using units breaks down the greater Brent curriculum into smaller 
concept-based units so that concepts can be sequenced into the best process of learning. Teachers 
teach individual units that connect to the greater conceptual progression of the curriculum. While 
connected to the greater curriculum, units stand alone and a unique assessment strategy is developed 
for each unit. The assessment strategy requires a performance task, and a variety of evidence of 
students’ achievement of standards and benchmarks. The criteria by which students are evaluated are 
also required in the UbD unit model. The Stage 3 Learning Plan requires teachers to strategically 
place assessments, content, and learning activities in a unit calendar so that they can shape and track 
student achievement throughout a unit, and collect evidence of student achievement at valid points 
of time. Brent does not consider latest and fullest to apply to a semester, but rather to a unit of study. 
 
Standards-Based Assessment 
 
According to the Brent International School Position Paper on School Improvement (Brent, 2009, 
p.1), 
 
“Brent International School Manila has chosen to adopt a standards-based model for its academic 
program. This means Brent Schools have committed to the following curriculum, instruction, and 
assessment practices: 
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• Choosing and establishing academic standards that are benchmarked at appropriate 
developmental periods; 

• Developing and delivering curriculum from the standards and benchmarks;  
• Implementing assessments that explicitly and tangibly measure student progress against the 

standards and benchmarks;  
• Reporting student achievement through the standards and benchmarks; 
• Evaluating programs using student achievement data.” 

 
Brent schools engage the ongoing process of developing, improving, and establishing a standards-
based curriculum, instruction, and assessment process. At no point do Brent Schools require or ensure 
a normal distribution of student achievement scores. It is firmly established that Brent Schools do 
not employ a norm-based system in philosophy or practice. Assessment and reporting are 
standards-based, and reflect the following practices: 
 

• Students are not competing against each other, but are attaining against the established 
academic standards and benchmarks.  

• Criteria and expectations by which students will be measured are not a secret, but are clearly 
understood and expected.  

• Assessments are designed so that students can achieve proficiency.  
• Assessments involve the demonstration of proficiency, not guesswork. 
• Performance assessments do not assume a single correct answer. 

 
Generating Grade Data and Tracking Achievement 
 
Brent Schools are committed to generating grade data and tracking student achievement against the 
established academic standards and benchmarks. Grade generation is determined to meet the needs 
and expectations of the consumers of grade data, and the type of data they require. For example, up 
to 70% of students at any Brent campus are pursuing college and university acceptance in North 
America. A percentage of students at Brent Schools also take IB Diploma or certificate exams. The 
IB assessment policy and procedures indicate that IB uses a 1 to 7 grading scale. Students in grades 
11-12 who are diploma or certificate students, therefore, are provided with predicted grades and 
regular feedback using the 1 to 7 IB grade scale. Current Brent reporting uses an A to F scale in which 
a GPA can be determined. With IB courses we also grade using the 1 to 7 scale. Both scales are based 
on descriptors that represent standards of attained knowledge and skills. 
 
To date, North American university admissions rely greatly on SAT I and SAT II results as well as 
Grade Point Average. For this reason all grade 11 students and interested grade 10 students sit the 
PSAT, which provides both preparation for the SAT and a starting point for making college choices. 
The IB grades are the basis for providing advanced placement or credits. The vast majority of our 
student body should be able to present strong credentials, reflective of the wholeness of their 
education and recommendations from teachers and guidance counselors who vouch for their active 
role in the education process, thus providing US colleges and universities with grades based on A-F 
and impressive GPA. To serve the vast majority of our student population, we uphold the use of grade 
reporting using A-F. The IBO, in its website clearly states, “The IB Diploma is widely recognized 
by universities around the world. However, it is universities and not the IB that determine 
admissions criteria and these can vary significantly by country, university, course, and over 
time. Therefore, you are strongly advised to consult the university directly to ensure that you 
have the latest, most accurate information.” This statement is a strong indication that the IBO 
recognizes and respects the uniqueness of each country and university’s admissions policy. Educators 
at Brent Schools are then able to use grades A-F while simultaneously using the IB scale  
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of 1-7 in preparation for the various internal and external assessment requirements that take place at 
intervals throughout the two-year program. 
 
Validity and Reliability of Assessment 
 
The Brent assessment model seeks to manage the validity and reliability of the assessment 
instruments/experiences, and the inter-rater reliability of those evaluating the assessment. To address 
the need for instrument validity and reliability, and inter-rater reliability between evaluators, teachers 
are charged with developing and implementing common assessments for units, as well as to moderate 
grading comparing assessment evaluations. 
 
It is the Brent position that the quantity of work assigned to students does not have a direct 
relationship to student learning. Teachers and administrators must therefore monitor and determine 
collaboratively the quantity and quality of work required for both summative and formative 
assessments. 
 
FORMATIVE ASSESSMENTS – are assessments for learning. 
All or most formative assessments should be recorded in BASIS, with information to help students and 
parents understand the purpose and topic of this work, but in all cases, formative assessment will have 
0% weighting.  This is to ensure our grades reflect the student’s own work and achievement. Feedback 
from formatives should guide instruction. 
 
SUMMATIVE ASSESSMENTS – are assessments of learning. 
Summative assessments examine how students measure against the set standards. These assessments 
can be comprehensive in scope requiring various amounts of knowledge and multiple skill components, 
or narrowly focused in terms of the information being addressed and skills required for the completion 
of a task. Students should have ample feedback from formative assessments regarding their learning 
before summative assessments are carried out.  
 
OPPORTUNITIES FOR RE-TEST 
 
There are situations that students have found an assessment material extra challenging in spite of the 
frequency of formative assessments before the administration of a summative assessment.  Students 
may request for a re-test to improve their results and after going through the following process: 
 

1. Complete a re-test form that contains the following: 
a. A brief statement as to why the student achieved and unsatisfactory score (reflective 

process); 
b. List any task or remediation activities that will help improve their performance; 
c. Provide evidence of the completed tasks and or remediation efforts; 
d. Secure parents’ signatures acknowledging the opportunity that will be provided to their 

children to improve their assessment results; 
e. Further conversation with teachers who would be approving the re-test. 

 
2. Depending on the reflection and justification of students, a re-test may or may not be 

awarded. 
 

3. At the upper school, only one re-test is allowed per major assessment. 
 
 

Appendix 4 is an example of a request to re-test form of the Science Department. 
 
 
 
 



 

 

Brent Assessment Policy          13 
 
Purpose of Grading 
 
Peter Airasian (1994) identified five purposes for grading. They include, in order of importance:  

1. Feedback about student achievement 
2. Guidance 
3. Instructional Planning 
4. Motivation for students 
5. Administration 

 
Consistent with Airasian’s purposes for grading, the primary goal of Brent assessment is to provide 
students with feedback about their achievement. Even the Measures of Academic Progress (MAP) 
tests, which are given in part for guidance in course selection and instructional planning, are primarily 
to inform students about their overall progress. This goal requires assessment to be connected to the 
measure of achievement (standard and benchmarks), to target the concepts (big ideas and 
understandings), to provide students the opportunity for transfer, and to utilize content and skills that 
support the above elements. 
 
Brent Grade Reporting 
 
Point Method 
 
According to Marzano (2000, pp. 42-43), “…the point method makes sense if a teacher addresses 
only one topic within a grading period… 
 

#1	–	20pts.	  #2	–	35pts.	  #3	---10pts.	  #4	–	50pts.	
 
Assessment #1 measures twice the information and skill in the topic as #3. Assessment #4 measures 
five times the information and skill in the topic as #3. 
 
An example of how the assessments measure the topic might be: 
 

Assessment #1 = 13/20 
Assessment #2 = 19/35 
Assessment #3 = 6/10 
Assessment #4 = 41/50                               

	

Total: =  79/115 which is 68.7%. 
  
Seventy-nine out of 115 points, or 68.7 percent, is probably a fair representation of the student’s 
achievement in the topic.” 
 
The use of the point method depends on how a grading period is defined. In the Brent curriculum, a 
grading period can be defined primarily as the length of a unit. Grade reporting occurs on a semester 
and annual basis. Semester and annual grades can be derived from the accumulation of unit grades. 
 
It is important to note that the following guidelines must be practiced if using the point method:  

• Units must be clear about the topic/concept they are teaching and assessing. 
• Assessments must not be weighted according to type, but according to the content/concept 

and skill they are assessing. 
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• Assessments must be clear about the depth and quantity of content and skill they are 
assessing, and be weighted accordingly.  

• Units must be weighted in significance, based on the topic, in order to derive a semester or 
annual grade.  

• Raw data can be produced from teacher defined possible scores as well as rubrics. 
• Letter grades can be assigned, based on Rubrics, rather than raw numerical scores. 
• Grade reporting includes content specific feedback, as well as an overall grade. 
• Non-achievement data is reported separately from achievement data. 
• Grades are ultimately reported as an A to F letter grade (also +/-) where each number 

represents a category of achievement, A+ being the highest. 
 

Using the point method a teacher’s grade book report might look like the example in Appendix 1:  
The BASIS Teacher Grade Book showing breakdown of weighted topics. 

 
Non-achievement data is reported via citizenship scores using the rubric below, and through 
comments written on progress reports. 

 
Citizenship Evaluation 
 
Citizenship grades are given on a scale from 1 = Not Meeting Expectations to 4 = Exceeding Expectations 
and reflect the students’ conduct in relation to the standards of behavior required of Brent International 
School Manila students. Students receive a quarterly grade for citizenship according to the following 
scale: 
 

4 = Exceeding Expectations - Behavior which indicates consistent compliance with the vast majority 
of standards. 

3 = Meeting Expectations - This is the expected minimal norm and indicates usual compliance with 
the majority of standards. 

 
2 = Approaching Expectations - This indicates that the student frequently fails to meet the standards 

and should be undergoing some self-examination as to citizenship deficiencies. 
 
1 = Not Meeting Expectations - The student with this grade is rarely/never meeting standards and is 

demonstrating little or no effort to improve. 
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Citizenship Standards and Rubric 
 

Brent International School Manila students are expected to exhibit self-management, social, and 
thinking as part of the Brent ESLRs of Responsible Citizenship, Tolerant Individuals and Life-long 
learners: 

 

 
 

 
 
A sample of the Progress report is in the Appendix, labeled as Appendix 2. 
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Article 13 of the General Regulations: Award of the IB 
Diploma © International Baccalaureate Organization 2016 
 
The IBO provides guidelines in the award of the IB Diploma and the details are as follows: 
 
 
13.1 All assessment components for each of the six subjects and the additional IB Diploma 

requirements must be completed in order to qualify for the award of the IB Diploma, except 
under the conditions stipulated in articles 23 and 24 of these regulations. 

 
13. 2  The IB Diploma will be awarded to a candidate provided all the following requirements 

have been met.  
 

a. CAS requirements have been met.  
b. The candidate’s total points are 24 or more.  
c. There is no “N” awarded for theory of knowledge, the extended essay or for a contributing 

subject.  
d. There is no grade E awarded for theory of knowledge and/or the extended essay.  
e. There is no grade 1 awarded in a subject/level.  
f. There are no more than two grade 2s awarded (HL or SL).  
g. There are no more than three grade 3s or below awarded (HL or SL).  
h. The candidate has gained 12 points or more on HL subjects (for candidates who register for 

four HL subjects, the three highest grades count).  
i. The candidate has gained 9 points or more on SL subjects (candidates who register for two SL 

subjects must gain at least 5 points at SL).  
j. The candidate has not received a penalty for academic misconduct from the Final Award   

Committee.  
  
13.3 A maximum of three examination sessions is allowed in which to satisfy the requirements for 
the award of the IB Diploma. The examination sessions need not be consecutive. 
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Mapping: IB Scale to Approximate Brent Grade  

 
 

 
IB or IB style assessments are graded using the IB assessment criteria and may be converted to 
letter grades after carefully referring to subject reports to establish consistency between the 
Brent letter grades awarded vis-à-vis the IB grade scale of 1-7.  
 

IB 
Descriptor 

Brent Percentage GPA  
     

7 
Excellent 

A+ 97-100 4.0 
    

 

A 93-96 4.0   
     

6 
Very Good 

A- 90-92 3.7 
    

 

B+ 87-89 3.3   
     

5 
 B 83-86 3.0 

Good 
   

B- 80-82 2.7 
 

  
     

  C+ 77-79 2.3 
4 Satisfactory 

   

C 73-76 2.0  
  
     

 
Mediocre 

C- 70-72 1.7 
    

3 D+ 67-69 1.3  
     

 
Poor 

D 63-66 1.0 
    

2 D- 60-62 0.7  
     

1 
Very Poor 

F 59 and below 0.0  
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Summary of Brent Assessment Practice 
 
In summary, the Brent model of assessment utilizes the following practices. Brent assessments: 
 
In theory:  

• are based on recent learning theory including cognitive theories and situative theories;  
• are consistent with the practices of Understanding by Design; and 
• follow the elements of educative assessment. 

 
In practice:  

• assess both achievement variables and non-achievement variables, but isolate them as 
separate reporting categories;  

• utilize assessment strategies for each individual unit so that the latest and fullest measure 
of student achievement can be measured for conceptual areas;  

• are directly linked to the Brent academic standards and benchmarks; 
• are checked for validity and reliability using collaborative processes and moderation; and 
• are designed to balance the quantity of work required for students in both formative and 

summative assessments. 
 
In reporting:  

• prioritize assessment as a method for providing students with feedback about their 
achievement; and  

• report student achievement in specific conceptual areas that are derived from the Brent 
standards and benchmarks. 
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Assessment Policy  
 

I. General Policies 
 

A. Brent Education Alignment: Consistent with the Brent Schools, Inc. board mandated 
alignment of all Brent schools, any Brent School delivering the Brent Education will 
implement a common assessment policy.  

B. Grading Period: An assessment strategy should be developed for each grading period. A 
grading period is defined as the length of a concept-focused curriculum unit, developed 
in the format of Understanding by Design (UbD).  

C. Student Achievement: For the purposes of Brent assessment, student achievement is 
defined as subject-specific content, thinking and reasoning skills, and general 
communication skills. 

D. Achievement Variables: The assessment process must control for achievement variables. 
Non-achievement variables may also be reported, but are isolated in a separate reporting 
category.  

E. Standards-based: Assessments are explicitly to assess student achievement against the 
Brent academic standards and benchmarks. 

F. Assess Understandings: Assessments are to assess students on the Understanding by 
Design concept of Enduring Understandings. 

G. Transfer: Assessments are to assess students’ capacity to apply concepts and skills in 
new situations, in appropriate ways. 

H. Quantity Regulation: Determining the appropriate quantity of work covered on an 
assessment is important because it can affect student achievement. 

 
II. Classroom Assessment Policies 

 
A. Varied: The assessment strategy for a unit must utilize various assessments that include 

diagnostic, formative, and summative assessments.  
B. Differentiated: The assessment strategy must incorporate differentiation strategies to 

accommodate different learning styles and language needs. 
C. Weighting: Grade weighting will only be applied to how the assessment relates to the 

depth or quantity of content and skills which it will address.  
D. Evidence: All items that are assessed must be assessed using a tangible instrument, i.e. a 

rubric or a scale. 
E. Common: All courses where multiple sections exist must deliver at least one identical 

diagnostic, formative, and summative assessment for each unit that is taught. One of these 
assessments should be a performance-based transfer task. 

F. No Norms: Teachers must not norm student achievement scores. This includes the use 
of curving grade distributions. 

G. Validity and Reliability: The performance task for every unit will be moderated by 
common teaching teams to ensure validity/reliability, and consistent marking. Self-
assessment, peer-assessment, and self-reflection of student learning are incorporated in 
every IB course. 
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III. Reporting Policies 
 

A. Student Feedback: The primary reason for grade reporting is student feedback.  
B. Timely: Feedback for assessments must be provided in a timely manner. In addition to 

semester and annual grade reports, students will receive a timely grade for each unit of 
study, and each component of a unit. 

C. Content Specific: Overall grade reporting will include disaggregated reports of student 
achievement in specific content areas. 

D. Standards-based: Grade reports are to explicitly report student achievement against the 
Brent academic standards and benchmarks. This may be done by reporting on the big 
ideas (concept and content areas) of the standards and benchmarks chosen for a unit of 
study. 

E. IB Diploma Courses: Grade reporting for IB diploma courses will include both the Brent 
grade and an IB grade based on the IB 1 to 7 scale or the IB assessment criteria for the 
specific assignments that contribute to the IB Diploma grade, and for assessments that 
mimic or approximate the official IB assessments. 

 
IV. Homework Policies In the Upper School 

 

School work done regularly at home needs to support learning in the classroom. Reasonable quantities 
of homework are part of the learning process and considered an important component of our overall 
learning program. In assigning homework, teachers need to be aware of deadlines in all curriculum 
areas, of what other teachers are doing, and what is happening in other classes. The IB Coordinator 
produces a calendar of major due dates that should be consulted and followed. 
 

Homework should also be monitored carefully and started in class with adequate teacher direction. 
Homework is a formative assessment and thus students should be given adequate feedback before a 
summative assessment is given.  Faculty needs to coordinate through their HOD and department 
colleagues the amount, schedule, and type of homework assignments so that students taking the same 
course from different teachers will have comparable experiences.  
 

V. IB Diploma Programme Assessment Policy  
(Lifted from the Diploma Programme Assessment: Principles and Practice. Appendix B 
© International Baccalaureate Organization 2004) 

 
A. “All assessment in Diploma Programme subjects should relate directly to the course of study 

and its objectives via a policy, as far as it is practicable, of discrete testing within each 
assessment environment (written papers/internal assessment and so on). A full range of 
assessment techniques should be used that reflect the international breadth of the IBO. The 
same assessment methodology should apply to related subjects but any substantial 
difference in the nature of higher level and standard level in a subject should be mirrored in 
their respective assessment models.” (Appendix B. p. 54)  

B. “Diploma Programme assessment and grading procedures should ensure parity of treatment 
for all candidates irrespective of school, subject, response language or examination session. 
All grading and assessment judgments should be based on evidence and should not be 
subject to any form of bias.” (Appendix B. p. 54) 
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C. “All courses should normally have either three or four separate assessment components. 
Where appropriate, these components will include internal (school-based) assessment as 
well as external assessment. No individual assessment component should normally be worth 
less than 20% or more than 50% of the overall assessment, and internally assessed 
components should in total contribute no more than 50% of the overall assessment. The 
balance between internal and external assessment must be such as to ensure that all the 
objectives of the course are adequately and appropriately assessed.” (Appendix B, p. 54) 

 
D. “The duration of written examinations must not exceed five hours in total at higher level 

and three hours at standard level. No single written examination paper should be longer than 
three hours. Wherever possible, examination paper durations should be less than the 
prescribed maximum, as long as the examinations still provide for valid and reliable 
assessment. This restriction on duration is particularly relevant in those subjects where 
internal assessment or other externally marked components form a significant part of the 
overall assessment model.” (Appendix B. p. 54) 

 
E. “The marking of teachers and examiners will be moderated using a mark/re-mark model 

followed by a statistical comparison to generate a moderation equation. There will be no 
cross-component moderation. All such re-marking will be based on identical assessment 
criteria to the original marking and will be based on sample work sent to an examiner acting 
as moderator.” (Appendix B. p. 54) 

 
F. “Internal assessment should primarily address those skills and areas of understanding that 

are less appropriately addressed through external examination papers; it should not be 
treated as another means for candidates to demonstrate, in a different context, what they 
could also do in an examination. There should be no undue duplication of skills assessed in 
both internal assessment and external examination.” (Appendix B, p. 54) 

 
G. “Internal assessment should not be used as a tool for monitoring syllabus coverage, but 

should be focused on assessing student learning of particular skills. Where necessary, 
breadth of syllabus coverage should be assessed within external examinations.” (Appendix 
B. p. 54) 

 
H. “Internal assessment tasks should not duplicate the kind of work that is carried out for 

extended essays in the same subject.” (Appendix B. p. 54) 
 

I. “Wherever possible, internal assessment tasks should become an integral part of normal 
classroom teaching (and/or homework) for that subject. They should not be “add-on” 
activities. The work carried out for internal assessment is meant to be part of each student’s 
learning experience.” (Appendix B. p. 54) 

 
J. “For internal assessment marks to make a reliable contribution to a candidate’s subject 

grade, the work that contributes at least half of the total internal assessment mark must be 
susceptible to moderation. This is a minimum, it being preferable wherever possible for all 
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of the work that gives rise to the internal assessment mark to be available for moderation.” 
(Appendix B. p. 54) 

 
K. “Where different internally assessed tasks are carried out over a prolonged period within a 

Diploma Programme course (to make up a portfolio of work, for example) allowance must 
be made for student improvement over this period. Thus the final internal assessment mark 
should reflect a student’s best level of performance during the course and not be merely an 
average of performance over the whole course.” (Appendix B. p. 55) 

 
L. “Although the internal assessment may contribute from 20% to 50% towards any single 

subject result, the higher values in this range should only be used where there are particular 
grounds for giving a high weighting to internally assessed work.” (Appendix B. p. 55) 

 
M. “Internally assessed work must be produced under conditions that are well documented and 

common to all schools for each course. In particular, the role of collaborative work, the 
degree of assistance that teachers can provide, the extent to which students can use external 
resources, and the permitted amount of redrafting of work, must be fully described.” 
(Appendix B. p. 55) 

 
N. “The quantity of internally assessed work specified for a course must be no more than the 

minimum needed to satisfy its aims. Defined word limits should be given where possible 
for internally assessed tasks. The maximum word limit should be no more than is necessary 
to complete the task” (Appendix B. p. 55) (IBO, 2004). 
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APPENDIX 
 

SAMPLE OF REPORTING TOOLS 
 
Appendix 1. BASIS Teacher Grade Book Samples 
 
Sample 1 
 

 
 
Sample 2 
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Appendix 2. Progress Report 
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Appendix 3. Report Card (including the separated non-achievement data that the 
school refers to as Citizenship Grade-cross-reference) 
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Appendix 4. A sample of the Request to Re-test form 
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